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Abstract

The COVID-19 pandemic marked a defining moment for higher education systems around the world.
In Bangladesh, it forced an abrupt shift from conventional classroom instruction to digital alternatives,
exposing both potential and limitations in the country's educational infrastructure. As the crisis recedes,
a new pedagogical approach is gaining traction: hybrid learning. This model combines the strengths of
online and traditional teaching, offering flexibility, accessibility, and pedagogical innovation. This
conceptual paper examines the relevance and feasibility of hybrid learning in Bangladesh’s higher
education sector. It reflects on the challenges experienced during the pandemic, the opportunities
created by digital adoption, and the structural needs for sustaining hybrid education in the long term.
The discussion is grounded in the socio-economic realities of Bangladesh and seeks to provide
direction for inclusive, equitable, and effective implementation in the post-pandemic landscape.
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Introduction

The pandemic caused a seismic disruption in education, prompting an immediate response
across all levels of the Bangladeshi system. With university campuses closed indefinitely,
both public and private institutions turned to digital platforms as a stopgap measure. For
many, this shift was unplanned and reactive, marked by inconsistencies in access, quality,
and delivery. Nevertheless, it opened the door to wider conversations about reforming
pedagogical methods and integrating technology into academic practice. Among the
alternatives considered, hybrid learning has emerged as a promising model that combines the
strengths of face-to-face interaction with the flexibility of digital platforms.

In Bangladesh, where the higher education system includes a large and diverse student body,
ranging from elite private institutions in Dhaka to public colleges in remote districts, the
adoption of hybrid models presents both challenges and opportunities. While private
universities were relatively quick to implement virtual classrooms, public universities faced
greater resistance due to infrastructural limitations, faculty preparedness, and uneven student
access to digital tools.

The urgency of the pandemic revealed that digital technology, once considered
supplementary, could become central to academic delivery. As campuses reopen, it is no
longer viable to revert entirely to pre-pandemic modes. The current moment presents a
unique opportunity to rethink higher education through a hybrid framework that is not
merely a temporary fix but a long-term strategy for quality, inclusion, and resilience.

Understanding hybrid learning in the Bangladeshi context

Hybrid learning is not a single formula but a spectrum of approaches that blend online and
in-person components in a way that suits the goals of the course and the needs of the
learners. In the Bangladeshi context, this model must account for several realities
technological readiness, student diversity, regional disparities, and the prevailing culture of
instruction.

During the pandemic, institutions like BRAC University and North South University
successfully conducted entire semesters online. Recorded lectures, real-time video classes,
and learning management systems became the backbone of these efforts.
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However, many public universities struggled to maintain
continuity, particularly where students lacked internet
access or digital devices. According to data from the
University Grants Commission, a significant portion of
students in rural regions were effectively excluded from
online learning due to these limitations.

Hybrid learning, if thoughtfully implemented, can bridge
this divide. It allows students to attend physical classes for
essential interactions such as labs, workshops, and
discussions while engaging with lecture content, readings,
and assessments online. This dual mode provides flexibility
for students with jobs, those with limited mobility, or those
who live far from campus. It also reduces overcrowding,
lowers logistical costs, and makes better use of institutional
resources.

Importantly, hybrid learning has the potential to address
pedagogical shortcomings. Traditional classrooms in
Bangladesh often rely on one-way lectures and rote
memorization. Digital tools offer scope for interactivity,
personalized feedback, and competency-based learning. Yet
for this potential to be realized, institutions must go beyond
mere content digitization. Hybrid education requires
redesigned curricula, restructured assessments, and
redefined teaching roles.

Challenges to Implementation

While the promise of hybrid learning is clear, the path to its
integration is far from smooth. Bangladesh faces multiple
obstacles, both infrastructural and systemic. The digital
divide is perhaps the most urgent concern. Internet
penetration is growing but remains uneven, particularly
between urban and rural areas. Students from less affluent
backgrounds continue to struggle with device affordability,
connectivity costs, and unreliable power supply.

Faculty readiness is another major issue. Many teachers
received little or no training in online pedagogy before
being thrust into remote teaching during the pandemic.
Although some adapted well, others relied heavily on
traditional methods, merely transferring classroom lectures
to digital platforms without engaging students meaningfully.
Without sustained investment in training and professional
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development, hybrid learning risks becoming a hollow
concept, replicating the limitations of traditional teaching in
a virtual form.

Policy gaps also hinder progress. Few institutions have
formal frameworks or clear guidelines on hybrid education.
Most lack standardized platforms for course delivery,
monitoring, and evaluation. As a result, efforts remain
fragmented and inconsistent, often dependent on individual
initiative rather than institutional planning.
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Fig 1: Internet Access among University Students in Bangladesh

Assessment integrity has also emerged as a concern. Online
examinations conducted during the lockdown faced
allegations of malpractice and weak evaluation. Hybrid
systems must address this by adopting more diverse and
formative assessment methods, such as open-book tests,
project-based evaluations, and oral presentations, to reduce
dependency on conventional timed exams.

A vision for sustainable hybrid education

For hybrid education to take root in Bangladesh, it must be
institutionalized rather than improvised. This requires
coordinated action from universities, regulatory bodies, and
policymakers. First, infrastructure must be expanded.
Universities need reliable internet, campus-wide Wi-Fi, and
learning platforms that can host multimedia content, support
real-time engagement, and track student progress.
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Fig 2: Key components of a hybrid learning model in Bangladesh


https://www.learningjournal.net/
https://www.learningjournal.net/

Journal of Educational Review and Learning

Equally important is faculty development. Training
programs should not only familiarize teachers with digital
tools but also help them rethink pedagogy how to structure
hybrid courses, design engaging content, and assess learning
effectively. Peer mentoring, communities of practice, and
incentives for innovation can accelerate this transition.

On the student side, access must be supported through
device loan schemes, subsidized data packages, and the
development of low-bandwidth content. Offline materials
and asynchronous learning options can help accommodate
those with connectivity issues.

At the policy level, a national hybrid education framework
would provide guidance and standardization. The University
Grants Commission could play a central role in defining
quality standards, accrediting digital content, and ensuring
equity. Partnerships with EdTech companies, NGOs, and
international agencies can further expand reach and
innovation.

Ultimately, the success of hybrid learning depends on how
well it responds to local needs while embracing global best
practices. It must be flexible, inclusive, and rooted in the
realities of students and teachers alike. The goal is not
merely to digitize education, but to transform it—making it
more accessible, engaging, and resilient in the face of future
disruptions.

Conclusion

The post-pandemic era presents both a challenge and an
opportunity for higher education in Bangladesh. While the
pandemic exposed wvulnerabilities in the system, it also
accelerated long-overdue changes and opened new
possibilities for reform. Hybrid learning is one of the most
promising responses to this moment. It offers a balanced
approach that combines the irreplaceable value of face-to-
face interaction with the scalability and flexibility of digital
tools.

However, the implementation of hybrid models must be
strategic and context-sensitive. It requires sustained
investment in infrastructure, faculty training, and student
support. Above all, it demands a shift in mind-set from
viewing technology as a substitute during emergencies to
embracing it as a catalyst for long-term educational
transformation.

As universities in Bangladesh move forward, hybrid
learning can serve not only as a recovery strategy but as a
foundation for a more inclusive and future-ready academic
system.
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